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Foster children in Connecticut are frequently 
uprooted from their schools when they are 
removed from their families or shuffled between 
foster homes or institutions. 
 
Frequent school changes are traumatic for foster 
children.  Children in the child protection system 
already have been traumatized by abuse or neglect in 
their homes and removal from their families. 
Uprooting a child from her school community 
deepens this trauma.  Not only does this child lose 
her parents and possibly her siblings, but she also 
loses connections to classmates, a favorite teacher, 
coach, and school activities—the aspects of daily life 
that create a sense of security, self-worth and 
belonging. 
 
School disruptions have devastating short and 
long-term effects on the education of foster 
children.  Abused and neglected youth are 
particularly vulnerable to school failure, a fact 
compounded by frequent school transfers.2  Studies 
have shown that it takes a child approximately three 
to six months to recover academically from a school 
transfer;3 the educational cost of multiple transfers is 
potentially devastating.  Frequent school changes are 
linked to an increased risk of failing a grade, repeated 
behavior problems, and dropping out.4 The poor 
academic performance of these children contributes 
to above-average rates of homelessness, criminality, 
drug abuse, and unemployment.5 
 

One fourteen-year-old client of the nonprofit Center for 
Children’s Advocacy came into foster care telling his 
attorneys that his favorite class was history, that he 
wanted to try out for the football and baseball teams, 
and that he wanted to join the Marines and play college 
football.  Over the course of the next three years, he 
lived in nine different placements (including two 
shelters and an emergency foster home) and changed 
schools at least eight times.  After he failed the 10th 
grade, he described college as a “place I just can’t see 
myself.”6  

School stability for foster children is better for 
educators, and less expensive for schools.  High 
student mobility puts an enormous burden on schools 
and educators.  Teachers and administrators must 
scramble to determine the appropriate education 
program for each new student, without being able to 
predict how long that student will remain in the 
school.7  Students transferred mid-year often must be 
enrolled in expensive special education programs to 
catch up with their new classmates.8 Moreover, even 
the most extraordinary and devoted teachers cannot 
educate foster children effectively without stability 
and continuity.     
 
Several states, including California, Delaware, 
New Hampshire, Florida, Virginia, Arkansas, 
Washington, and Oregon,9 have taken the lead in 
promoting school stability for foster children.  
Although many states have tackled this issue with 
creative and cost-effective solutions, Oregon, in 
particular, has adopted legislation well-suited to 
Connecticut.10  
 
Connecticut should follow other states in 
enacting legislation that would allow foster 
children to remain in their home schools, as long 
as it is in their best interest.   Children would be 
kept in their home schools only if it is in their best 
interest.  Juvenile court judges would make these 
determinations, although there would be no need for 
a judicial determination unless one of the interested 
parties believed that the child should be transferred.  
Judges have extensive experience in applying the 
“best interests of the child” standard based on the 
individual circumstances of each case. Yet under 
current law, a judge lacks the power to keep a child in 
his home school, even if he believes that such 
continuity is in the child’s best interest.   
 
School stability should be ensured by the custodial 
parent of the foster youth—the State of Connecticut.   
This avoids putting an unfunded mandate on the 



 

towns.  The state Department of Children and 
Families (DCF) already is intimately involved in other 
aspects of the child’s placement.  DCF is in the best 
position to arrange for transportation to the child’s 
previous school district if that is in the child’s best 
interest.  Transportation can be provided in a cost-
effective manner appropriate for the age of the child.  
Younger children could be driven by foster parents or 
volunteers, while older children could be provided 
bus passes.11  The safety of the child always comes 
first, but the expense of providing private contract 
transportation for each child can be avoided. 
 
The program is relatively inexpensive and can 
likely be funded through current outlays.   
Oregon, which adopted similar legislation in 2005, 
reported that it spent $210,000 out of existing funds 
to implement the program for 2005-2007.12   For 
2007-2009, Oregon DHS was given $375,000 per year 
to implement the now successful and well-received 
initiative.13   Oregon’s average daily foster care 
population in 2006 was 7,734, compared with 
Connecticut’s approximately 5,880.14 Although 
comprehensive comparative data is not yet available, 
it is reasonable to conclude that the costs of this 
program in Connecticut would be relatively modest, 
and could be funded through current outlays.  This is 
a wise investment in Connecticut’s children.  
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